Sign up to lead one class TI discussion ASAP see options below: 
(*No doubling up until all empty options are filled) 


Jan.29 | Choose from any readings listed for 
Jan 15 & 22 

Feb. 5 Collaboration, Communities & 
Attitudinal Instruction 


Choose from any readings listed for 
Jan 15 & 22 


Prof Fisher will discuss progress 
towards projects at the end 
Mar. 19 | ‘Understanding By Design’ Chapter 
on Uncoverage 


(x 


Technology implementation at your 
work place and case study ideas 


Prof Fisher will discuss progress 
towards projects at the end 


Prof Fisher will discuss progress 


towards projects at the end 


Apr. 2 Facilitate Session on Optional Books 
K-12 
Apr. 2 Facilitate Session on Optional Books 
Business 
Apr. 9 Facilitate Session on small group 
reform strategies K-12 
April9 | Facilitate Session on small group 
reform strategies Business 
~ a 


Prof Fisher will discuss reform 
strategies with large group (not an 
option) 
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For questions or updates, please email Christine Lorenz. 
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Back to Sissy's (Christine's) Home Page 


Joe Bustillos 
AKA NoNeckJoe 
jbustillos@earthlink.net 
AIM: JoeBeeBee 
Constant companion is his guitar. 
http://hale.pepperdine.edu/~jbbustil/ 


Henry Price 
AKA Figaro 
= hppiv@yahoo.com 
. 1 AIM: hppiv4 
i Big Mama Pie!!! 
http://hale. pepperdine.edu/~hpprice 


Darlene Thomas 
Darlene_i958@yahoo.com 
AIM: Darlene0330 
"My heart is in the Hoosier state." 
http://hale.pepperdine.edu/~dthomas3/ 


Christine Lorenz 


http://hale. pepperdine.edu/~cmlorenz/cadrebleu/bleuinfo. htm 2/18/2002 
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_ AKA Sissy, Siss or Girlgeek 

| ‘ clorenz@stmatthewsschool.com 

|AIM: sissopolis 

Most hated phrase: "Settle Down, 
Sissy" 
http://hale.pepperdine.edu/~cmlorenz/ 


Tylor Vu 


tylor.g.vu@pepperdine.edu 
AIM: TylorNet 
../hale.pepperdine.edu/~tgvu 


Alyson Robinson 
pu AKA Alley 
_ alysonrobinson@earthlink.net 
. AIM: pepalley 
"Cooking and following the rules?" 
http://hale.pepperdine.edu/~atrobins/ 


Vicky Storey 
AKA Hedwig 
Vicki.Storey@pepperdine.edu 
AIM: hedwigi814 
"Tam smiling" 
http://hale.pepperdine.edu/~vjstorey/ 


Michelle Catlett 
_ mdcatlet@pepperdine.edu 
AIM: Mixelle93 


"Find me a garden patio with a perfect 
cup of coffee." 


http://hale.pepperdine.edu/~mdcatlet/ 


http://hale. pepperdine.edu/~cmlorenz/cadrebleu/bleuinfo.htm 
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Ron Fujihara 
AKA Eagle 
rfujihara@mindspring.com 
AIM: rrfeagle 


"Keep the door open with Hands 
Across America." 


http://hale. pepperdine. edu/~rrfujiha/ 


Stephanie Arthur-Tannenbaum 
=F) stephtannen@yahoo.com 

= Wain: saarthur2 
http://hale.pepperdine.edu/~saarthur/ 


Jayme Johnson 
AKA HGMG (Hermione Granger 
Muggle Girl) 
hs jaymelinn@aol.com 
AIM: hermyohneeg 
Fast Talking Leader with a Big Fat 
Cat....Z0000000m! 
http://hale.pepperdine.edu/~jljohns7/ 


Bill Lund 
wlund@ccis.com 
AIM: billcadreIV 


Classic Movie-man who helps mend 
broken hearts. 


http://ccis.com/~wlund 


| Gayle Britt 
.. gbritt@smcoe.k12.ca.us 
= AIM: GBsensei 

Overachieving 16-Quilter 


http://hale. pepperdine.edu/~cmlorenz/cadrebleu/bleuinfo.htm 2/18/2002 
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http://hale.pepperdine.edu/~glbritt/ 


Lolita Carter 
AKA ihpe (inch high private eye) 
carterlolita@hotmail.com 
AIM: zekelyc 
Mighty Mouse Mania Music Maniac 
http://hale.pepperdine.edu/~glbritt/ 


Matt Maples 
matthew. maples@pepperdine.edu 
>. AIM: mmaples393 
What’s really going on in the Persian Gulf???? 
He’s bringing in his spiritual gift. 
http://hale.pepperdine.edu/~mmaples/ 


Ana Guenther 
GTeach@pacbell.net 
» AIM: anaguenth 
http://hale.pepperdine.edu/~abguenth/ 


Jana Bass 
AKA Shoefish 
| bassjl@earthlink.net 
AIM: BassJ 


A mean stitcher from UC (as in 
Cincinnati) with 2 cats. 


http://hale.pepperdine.edu/~jlbass/ 


Greg Thompson 
AKA ToneDeaf 
gsthomps@pepperdine.edu 


http://hale.pepperdine.edu/~cmlorenz/cadrebleu/bleuinfo.htm 
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AIM: m2r3t 
Culture and the Cubs Man! 
http://hale. pepperdine.edu/~gsthomps/ 


Laura Crupi 
crupi@chester-nj.org 
AIM: crupmyster 


The “NEW” computer teacher for 
“BUZZWORTHY” projects. 


http://hale.pepperdine.edu/~Imcrupi 


Back to Sissy's (Christine's) Home Page 


http://hale. pepperdine.edu/~cmlorenz/cadrebleu/bleuinfo.htm 2/18/2002 
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Alyson Robinson 
E-mail Address(es): ; 
alyson.t.robinson@pepperdine.edu 
Personal Information: 
Phone: (314) 776-1009 
Notes: 
AIM = Alysonrobinson 
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Topic[ 665 R., pp69-90 - Multiple Approaches to Understanding 


Notes[ _ 


REIGELUTH, PPE9-90 MULTIPLE APPROACHES 
TO UNDERSTANDING by Howard Gardener 


Topic Worth Understanding 

Begins with expectations about what an "educated" person should be able 
to Atscuss, but in education topic becomes "politicized" without pivotal 
Atscusston or debate on "what shoula be taught ana why" 


The Goals of Education 

"| do wot think it is posstble to talk tntelligtoly about how to 
teach unless one has taken a stand ow what one should teach 
and why." p.F2 


"Education in our time should provide the basis for enhanced 
understanding of our several worlds: ... physical... biological . . 
human beings... human artifacts, and the world of self... Note that 
this goal does wot mention the acquisition of literacy, the learning of 
basic facts, the cultivation of basic skills, or mastery of the moves of 
several disciplines. Though these are tmportant, these achievements 
should be seen as means, wot ends tw themsleves." p.F3 

"... to get along with others, to acquire personal discipline, to 
become well rounded, and to prepare for the workplace ana for 

the ultimate rewards of success and happiness .. . each of these 
goals ought to be seen as the responsibility of the broader 

society, ranging from partents and families .. . to religion, the 
media and community institutions." p.F3 


A Performance View of Understanding 


"The actual decision to focus on perfromances immediatley shifts the 
empahsis from mastering content to thinking about the reasons wha a 
particualr content is being taught and how best to display one's 
comprehension of that content in a publically justified manner." p.¥4 


"An emphasis on performance not only stimulates the student's active 
consumption of classroom material; frequent opportunities to perform 
constitute the best way to achieve enhanced understanding of the 
material." p. 44 


Understanding: Obstacles and Opportunities 

"... We have avoided the assessment of understanding because such 
assessment takes time and because we lacked confidence about what we 
would find." p. FS 


Understanding demonstrated through application in a new ‘area’ - 
failed because surface data is all that ts generally accepted as 
"understading® (requra) 


Three Approaches: 

1. Successful institutions - Apprenticeship (studying/working under a 
Understander, Science/Children's Museums (problem solving, new 
environments). 

2. Frontal "Attack" - Pose problems/scenarios wot part of the script, 
outside to the area, stereotype breakers 

3. Teaching for Understanding: limited set of understanding goals, 
performances 


Multiple intelligences: A Potential Ally for Understanding 
Generic strategies and belief in a single type/measure of intelligence: 
"the major difference among us consists in how quickly we can proceed 
down the single path to enhanced learning, knowledge, ana 
understanding.’ px (industrial age view of learning and instruction) 


At least eight relatively disorete information-processing mechanisms, 


our species' intellectual heritage - given to us in aifferent strength ana 
different profiles ... Educators approach to apply MI: teaching to 
seven/eight subject based on one "intelligence," same lesson eight wa ys, 
applauded themselves for having adaressed/acknowledge eight 
intelligence - not an end to themselves or proper educational goal - 
hanadmataen to good education. 


1. Educational engineering: you want a poet/artist - teach to that 
strength, . 

2. Mi, pivotal curricular materials could be taught and assessed in a 
variety of ways. 


UNPERSTANPDING: AN APPROACH THROUGH 
MULTIPLE INTELLIGENCES 

A. Entry Points 

"Finding a way to engage the students and to place them centrally 
within the topic." pe 


1. Narrational - story driven 

2. Qunatitative/numerical - numerically engaged 
3. Foundational/existential - bottom-line quewstions 
4.. Aesthetic - art/music 

5. Hands-On - activities 

6. Social - stmulations 


B. Telling Analogies 

"The teacher (or the student) ts challenged to come up with instructive 
analogies, darwn from material that is already understood, and that 
can convey Lportant aspects of the Less familiar topic.” p82 (characters 
change over time in a book, and changes in species) - beware of aspects 
of analogies that do not hold (mina behind the character development in 
a story vs. random biological changes). 


C. Approaching the Core 


"entry Points open up the conversation; telling analogies conveys 
revealing part of the concept in question. Yet, the challenge of 
conveying the central understandings still remains.” p.g3 


Two traditional methods: 

1. Didactic listing, assessment by regurg ("Evolution is . . .," "The five 
central points about the Holocaust are... .*) 

2. Copious information and then a Prompt: "on the basis of your 
reading, our trip to the museum, what would you do if..." 


"Can one use Rnowledge about tnaividual differences tn strengths and 
mode of representations to create educational approaches that can 
convey the most important ‘core notions" of a topic in a reliable and 
thorough manner?’ p.83 


1. No "one size fits all' approach 
2. topics to wot exist in isolation (relationships/uniqueness) 
3. traditional analogies/*explanations" 


"The Rey step to approaching the core ts the recoguition that a concept 
can only be well understood---and can only give rise to convincing 
performances of understanding---if an individual is capable of 
representing that cove tw more than one way." p85 


(mplications: 

1. time 

2. multiple representations 

3. multiple representations from varying intelligence 

Room for variable understanding and representations of understanding 


GENERALIZING THE APPROACH 
Multifaceted/multple perspectives, but what about "chemical reactions," 
or "geometrical proofs’: "This | interpret as a call for situaationality tn 
lnstructional theories, including the wotion that we need guidelines (a 
meta design theory) for deciding which theories to use when" p.86- 


footnote 


"It raises the questions of why one ts teaching certain topics and what 
one hopes that students willl retain at some time in the future." p.86 


"Finally, one seeks to find a small family of literally appropriate 
representations that, taken together, provide a rish and differentiated 
set of representations of the topic under consideration. Such aw 
ensemble conveys to students what it ts Like to be an expert.And to the 
extent that the family of representations involves a range of symbols 
and an array of schemes, it will prove far more robust and useful to 
students." p&e 


"Iw stimulationg informative performances of understanding, teachers 
need to be imaginative and pluralistic.” p. SF 


CODA: TECHNOLOGICAL MEANS, HUMAN ENDS 
Technology presents the possibility of the "delivery of individualized 
Services’ p.88 


"The question is wot ‘computers or not?', but ‘computers for what/", ana 
more broadly, ‘education for what?'... education must ultimately 
justify itself in terms of enhancing human understanding.” p. 88 


"lwant my children to understand the world, out wot Just because the 
world is fasctwating ana the human mind curious. | want them to 
understand it so that they will be positioned to make it a better place. 
Knowledge ts not the same as morality, but we need to understand if we 
ave to avoid past mistakes and move in productive directions." pe9. 


